In recognition of the multiple pathways through which family and peer systems are linked, this short-term longitudinal study tested a tripartite model of family-peer relationships. One hundred fifty-nine fourthgrade children (82 boys, 77 girls) and their parents participated in a study of the links between parent behaviors and children's peer relations both concurrently and 1 year later. A multimethod approachincluding observations of parent-child interactions, parent report, child report, and teacher and peer ratings-was used to evaluate a tripartite model of family-peer relations. Results indicate that parentchild interaction, parent advice giving, and parental provision of opportunities by both mothers and fathers predict children's social competence and, in turn, social acceptance 1 year later. Suggestions for future research and practical implications are noted, and limitations of the study are acknowledged.
The development of social competence in childhood has emerged as an important area of research because of its relevance to adjustment for children and adults. Children's social competence has been linked to academic success, early psychosocial development, and later life outcomes (Parker & Asher, 1987) . Early deficits in social competence have been linked to feelings of loneliness in childhood (Asher, Parkhurst, Hymel, & Williams, 1990 ) and higher rates of adult criminality (Parker & Asher, 1987) . In addition, many researchers and theorists have been interested in the ways in which parental behavior might be related to children's peer relations (Kerns, Contreras, & Neal-Barnett, 2000; Parke, Burks, Carson, Neville, & Boyum, 1994) . Various theorists (Darling & Steinberg, 1993; Mize & Pettit, 1997; Parke et al., 1994) have proposed that parents influence children's peer relationships through a variety of parental socialization strategies. The goal of the present study was to examine one such approach-the tripartite model proposed by Parke, Burks, Carson, Neville, and Boyum (1994) -as a way of more fully examining the utility of this multiparental pathways perspective on the family-peer linkage issue.
Tripartite Model of Family-Peer Associations
According to the tripartite model, three forms of parenting work together to promote children's social competence (Parke et al., 1994) . It is particularly important to examine these relations in middle childhood, as it is during this time that children experience a significant shift from parent-dominated to more peer-oriented interactions. It is suggested that children in this developmental period will now need to generalize the social skills and knowledge learned through the family system to independent functioning with peers. Specifically, as outlined in Figure 1 , parents influence their children's peer relationships through the quality of the parentchild interaction, by offering explicit advice concerning ways of successfully negotiating peer relationship issues and by the provision of opportunities for social contact with peers. These theorists suggest that the three components of parent-peer relations are interdependent and act together to produce socially competent children. To date, these three components have been studied independently of one another and little is known about their combined impact on children's social outcomes.
One goal in this study was to empirically examine the links among these three pathways to demonstrate the value of expanding our range of parent-influence processes beyond the traditional focus on the parent-child relationship. We focused on middle childhood (fourth and fifth grades) in view of children's increasing autonomy and increased focus on peers. In turn, we chose parental measures that prior literature has suggested would be relevant to children's positive functioning at this age and were age appropriate for middle childhood. We examined the links between parenting strategies and peer competence and acceptance over a 1-year period. A major tenet of the model is that all three pathways will be important correlates of peer outcomes at a range of ages, but the form that they assume and the frequency with which they are used will vary across development. Like most socialization theories (Bugental & Grusec, 2006) , the relevance of these process pathways remains in spite of the developmentally linked shifts in their form and frequency. Moreover, the current study assesses the links between both mothers' and fathers' parenting strategies and children's social competence and the mediational role of competence in understanding children's peer acceptance.
We briefly review prior literature concerning each of these pathways of parental influence on children's peer relationships and then examine the more limited prior evidence concerning the exploration of combinations of these three modes of parental socialization and their relations with peer functioning. The model assumes that children who experience high-quality parenting strategies, both within and outside peer specific contexts, will develop a generalizable set of social problem-solving skills that transfer to their interactions with peers.
Parent-Child Interaction
One well-established mechanism of transmission of information or behavior between parents and children is through direct interaction. Theorists from both social learning and attachment perspectives have emphasized the importance of parent-child interactions as a way in which children learn appropriate behaviors and/or working models of social relationships that are used during interactions with peers (see O'Neil & Parke, 2000; Putallaz & Heflin, 1990 , for reviews). In this study, we draw upon social learning perspectives as a theoretical guide. Specifically, prior work in this tradition has found that when parents are more positive in their interactions (i.e., more warm and nurturing), children are often rated as more socially competent. Conversely, when parents are more negative, as in the case of overcontrolling parents, children tend to have more negative peer interactions. For example, when mothers of first-grade children interact more positively with their children, these children are rated as more socially accepted by peers (Isley, O'Neil, & Parke, 1996) . In addition, Pettit and Harrist (1993) found that more positive peer outcomes are associated with more positive interactions with mothers. This same study reported that children whose mothers were more intrusive experienced more negative peer responses. Similarly, mothers and fathers who are observed to be more positive in their interactions have children who are rated as more highly accepted by peers (Isley, O'Neil, Clatfelter, & Parke, 1999) . Moreover, high parental warmth and a low-controlling interaction style are found to predict elementary school children's social competence over time (McDowell, Parke, & Wang, 2003) .
1 Although some earlier studies have focused on parenting behavior and social problem solving that involve topics that relate directly to peers (Pettit, Dodge, & Brown, 1988) , most studies in this area have examined parental practices that are generic rather than peer specific. In the current study, a standard parent-child discussion task was used to assess the generic rather than the peer-specific quality of the parent-child relationship.
Parent as Direct Instructor
In addition to the influence of parent-child interaction on children's peer relations, it has been suggested that explicit instruction or advice regarding the ways in which one handles problematic social situations by parents is related to children's peer relations. In 4-to 5-year-old children, more positive and explicit advice has been related to more positive peer outcomes. Specifically, mothers who give explicit advice rather than have a cursory discussion had children who are more socially competent (Laird, Pettit, Mize, Brown, & Lindsey, 1994; Mize, Pettit, Laird, & Lindsey, 1993) . Similarly, when parents give more socially appropriate instructions for peer entry, preschoolers are more socially accepted by their peers (Finnie & Russell, 1988) . It is assumed that explicit instruction occurs most frequently among young children (Mills & Rubin, 1992 . There is some evidence that as children get older the role of explicit advice giving changes. In middle childhood, parental advice giving may take on a more remedial function. For example, McDowell et al. (2003) found that higher quantity and quality of advice was related to lower levels of children's social competence. As in the case of the first or indirect pathway, this direct path is another well-supported familial correlate of children's peer relationships. Although the direction of effects is not well established for this pathway, McDowell et al.'s findings suggest that parental evaluations of children's social competence may be an elicitor of parental advice, which would suggest that child-to-parent as well as parent-to-child effects are plausible directions of influence in this domain.
Parent as Provider of Opportunities
More recently, researchers have begun to examine the ways in which families regulate children's access to social contexts outside the home and how this regulation alters their social relationships.
In this case, parents are likely to influence children's peer relationships more indirectly by choosing or allowing certain contexts for children's peer interaction (Furstenberg, Cook, Eccles, Elder, & Sameroff, 1999) . Specifically, characteristics of the neighborhood are considered to be important to children's social development, especially in the case of young children whose neighborhood boundaries are restricted by parents (Moore & Young, 1978) . Research is emerging that examines the quality of neighborhoods as predictors of children's social competence (Ladd, Profilet, & Hart, 1992; Parke & Bhavnagri, 1989) . For example, a recent report suggested that perceived neighborhood quality (as reported by mothers) has been associated with third-grade children's social acceptance (O'Neil, Parke, & McDowell, 2001) . Specifically, when mothers report that children engage in social activities within the neighborhood, children are more socially accepted (O'Neil et al., 2001) .
In addition to regulating neighborhood quality, parents may regulate the extent to which children have opportunities to participate in extracurricular activities that, in turn, provide more opportunities for peer interaction. Researchers have found that parental behavior is related to children's involvement in extracurricular activities. For example, when parents of school-age children report higher levels of encouragement for participation in these activities, children are found to participate in more math, science, and computer extracurricular activities (Simpkins, DavisKean, & Eccles, 2005) . Similarly, parental endorsement of the activities is related to the amount of time adolescents spend in after-school activities (Huebner & Mancini, 2003) . Because children participating in these activities may have access to a wider variety of social interactions and potential partners, this experience may serve as a way of expanding children's repertoire of peer interaction skills. Although empirical evidence is somewhat limited, children who participate in formal activities exhibit greater perspective-taking skills in elementary school (Bryant, 1985) . More recently, Eder and Kinney (1995) found that participation in extracurricular activities is related to preadolescents' peer status, with more participation in activities such as sports and cheerleading related to higher peer status. As the literature in this section suggests, both parental provision of opportunities through neighborhood selection, or management of children's access to neighborhood resources, and facilitation of participation in extracurricular activities are other pathways through which parents can influence children's peer relationships. However, it should be noted that within our project, no direct measure of the actual behavior of parents in regulating children's access to extracurricular setting was available. Our assumption is that parents play an active role in the choice of neighborhoods and include access to peers for their children as one determinant of neighborhood selection. Therefore, this aspect of the model is represented in our study by proxy measures-namely, neighborhood quality and children's participation in extracurricular activities-rather than by direct measurement of variations in the amount of parental provision of opportunities.
Recognition of the Interdependence Among Components of the Tripartite Model
Although we have discussed parent-child interaction, advice giving, and parental management as separate influences, these pathways are likely interdependent and operate in concert with one another to impact children's social development. A few studies have examined the combined impact of some of these parental components on children's peer outcomes. For example, Steinberg, Lamborn, Dornbusch, and Darling (1992) demonstrated that parental involvement had a greater impact on school performance when coupled with authoritative parenting styles. Similarly, it was found that when parents exhibited low levels of responsiveness, constructive coaching was related to less aggressive behaviors in children, whereas when parents exhibited higher levels of responsiveness, constructive coaching was unrelated to aggression (Mize & Pettit, 1997) . More recently, McDowell et al. (2003) examined the relative contributions of parent-child interaction and parent advice giving as predictors of children's social competence with peers. In this study of third-grade children, it was found that both forms of parental influence predicted children's peer relations. Together these studies illustrate the interdependence among some components of our tripartite model and suggest that a fuller understanding of parental socialization of peer relationships requires an examination of the combined impact of all three parental components on peer outcomes. The primary goal of the present study was to provide such an evaluation.
Mothers and Fathers as Contributors to Children's Peer Relationships
A further aim of the current study was to explore the utility of applying the tripartite model to both mothers and fathers. In line with prior literature, it is expected that the model will adequately represent the relations between the socialization strategies used by both parents and children's peer relations. For each of the three pathways, although it is assumed fathers' as well as mothers' strategies are linked to children's peer relationships (see Parke et al., 2004) , not all pathways may be equally relevant for mothers and fathers. Therefore, another goal is to examine whether mothers and fathers achieve their influence on their children's peer relationships through similar or different socialization pathways. In regard to the first pathway, MacDonald and Parke (1984) found that children of fathers who were low in directiveness but involved in physical play with their children were more accepted by their peers. Mize and Pettit (1997) found that preschool children whose play with fathers was characterized by mutuality or balance in their play bouts were less aggressive, more competent, and better liked by peers. Similarly, colleagues (1998, 2000) found that greater playfulness, patience, and understanding with preschool children, especially on the part of the father, were associated with less aggressive behavior with peers among Russian as well as Western children. Moreover, other work has found that fathers' affect and control during interactions with preschool and kindergarten children make independent contributions even after controlling for maternal affects (Hart et al., 1998 (Hart et al., , 2000 Isley, O'Neil, & Parke, 1996) .
Similarly, fathers function as advice providers just as do mothers, although less work has focused on fathers' advice-giving role than in the case of mothers. McDowell et al. (2003) found that fathers' advice giving was related to children's peer relations after controlling for maternal advice giving. Specifically, fathers who gave higher quality advice had children who were rated as less socially competent by peers and teachers-an indication of the potential remedial role of advice in the middle childhood period. In addition, Bhavnagri and Parke (1991) found that children in a dyadic interaction with a peer exhibited more cooperation and turn taking and had longer play bouts when assisted by either fathers or mothers than without parental instruction and assistance. Together these studies suggest that fathers as well as mothers play effective roles as advisers or instructors in relation to children's peer relationships.
With regard to our third pathway, provision of opportunities, mother-father differences have rarely been examined. However, in line with the extensive evidence that mothers are more likely than fathers to be social arrangers on behalf of the family (Cochran & Niegro, 1995; Oliveri & Reiss, 1987) , it would be expected that fathers would be less active in the specific role of arranging contacts with children's peers. In fact, mothers are more likely than fathers to be arrangers of opportunities for peer contact (Bhavnagri & Parke, 1991) and are more knowledgeable about adolescents' peer relationships and higher in peer-oriented activities than fathers (Updegraff, McHale, Crouter, & Kupanoff, 2001 ). In the current study, no direct measure of mother-versus-father level-of-opportunity provision was available, and only proxies including neighborhood quality and children's involvement in extracurricular activities were used. As such, no specific hypotheses are made about the similarities or differences in mother and father provision of opportunity for peer interaction; instead, the analyses are exploratory in nature.
Peer Competence as a Mediator Between Parental
Practices and Children's Peer Acceptance
Researchers have commonly examined multiple aspects of children's social functioning with peers, including social acceptance and social competence. Prior work suggests that children's social competence with peers is related to children's social acceptance by peers (Rubin, Bukowski, & Parker, 1998) . It is assumed that we will achieve a better understanding of the ways in which parental strategies are related to children's peer relations by including both measures, because it is likely that parental strategies will have a direct effect on children's social competence with peers, which, in turn, will be related to social acceptance by their age mates.
It has been well documented that children of different social acceptance categories (e.g., popular, rejected) have different behavioral correlates (Parke et al., 1997; Rubin et al., 1998) . Children classified in different social acceptance categories often exhibit differences in socially competent behavior (Rubin et al., 1998) , with rejected children acting in either an aggressive or a shy or withdrawing fashion. Social competence has been described in many ways (see Rubin et al., 1998) , but there seems to be consensus that socially competent behaviors are the ones that are likely to facilitate positive relationships with other people. Most research in this area has focused on parental correlates of either children's acceptance (Putallaz & Heflin, 1990 ) or children's social competence (McDowell et al., 2003) but seldom on both or on the direct and indirect links between parenting and these two aspects of social functioning. In the current study, we address the potential for social competence to mediate the relations between parents' behaviors and children's peer acceptance. Thus, in the current study, we expect that parental measures will be directly related to children's social competence but only indirectly related to children's social acceptance through variations in children's social competence with peers.
Overview of the Current Study
The current study is designed to address several aspects of the linkages between parental behavior and children's peer relations. First, the relative contribution of the three components of parentpeer relations is assessed. Specifically, it is hypothesized that the three components of parenting will be related individually to children's peer relations. Moreover, this study examines how the inclusion of all three aspects of parenting work together to predict children's social competence and peer acceptance. Second, the current study uses a short-term longitudinal design to predict children's social competence and peer acceptance over a 1-year time span. It is expected that the three aspects of parenting will predict children's peer relations 1 year later. This study also addresses the potential mediational role of social competence in accounting for the link between parenting and children's social acceptance. Specifically, it is hypothesized that the three paths will be directly related to both children's social competence and children's peer acceptance but also that children's social competence will mediate the paths between parenting and acceptance. Finally, the current study examines both mothers and fathers, and it is expected that both mothers' and fathers' parenting will be related to children's social competence and peer acceptance.
Method

Participants
One hundred fifty-nine children (82 boys, 77 girls) with a range of social acceptance levels, together with their parents, participated in the current study. Of the 159 families that participated, 148 included both mothers and fathers; 11 children participated with only mothers present. At Time 1, children in this study were in the fourth grade. Children had a mean age of 10.03 years (SD ϭ 0.35). Children attended nine elementary schools in two West Coast communities and together with their parents were participants in the University of California, Riverside, Social Development Project, a longitudinal study of children's social development. These children were recruited in kindergarten and participated in yearly visits to the laboratory. The socioeconomic status of the families ranged from lower to upper middle class. Median family income was approximately $40,500 (ranging from under $10,000 to greater than $58,000), and the educational attainment of parents averaged 12.6 years for mothers and 13.0 years for fathers. Approximately 50% of the sample was European American, 40% Latino, and 10% African American, Asian American, or other ethnicity. Teachers of each of the children also participated by completing paper-and-pencil measures (described below). There were no restrictions based on child behavior (i.e., psychopathology) or family status (i.e., biological parents, marital status, or cohabitation). There was no evidence that attrition over time resulted in systematic biases in terms of either parental behavior or child outcomes (see Parke et al., 1997; Simpkins & Parke, 2002 , for detailed information on sampling and attrition).
Procedure and Measures
In view of the ethnic diversity of our sample, preliminary analyses were conducted to ensure the measurement equivalence of the instruments used in the current study between the Latino and European American groups. The smaller number of African American participants precluded their inclusion in these analyses. Results of these analyses, which suggested our measures worked similarly for children from Latino and European American groups, are available from the first author.
Children's social competence. When the children were in the fourth and fifth grade (Time 1 and Time 2), the teachers completed a 12-item classroom behavior inventory originally developed by Cassidy and Asher (1992) . Teachers used 5-point rating scales ranging from 1 (not at all like this child) to 5 (very much like this child) to assess children's likability (how liked or disliked the child was by his or her classmates) and behavioral attributes, which included prosocialness, friendliness, disruptiveness, verbal and physical aggression, exclusion of peers from activities, and avoidance. All teachers who provided ratings were the regular classroom teachers of the children enrolled in the study.
Children's social acceptance. Sociometric interviews (Asher, Singleton, Tinsley, & Hymel, 1979) were conducted when children were in the fourth and fifth grades to assess each child's likability by asking students to nominate three classmates with whom they liked to play or spend time and three classmates with whom they disliked to play or spend time. Children also nominated up to three classmates for each of the following: prosocial behaviors (those good at sharing, helping, and taking turns), avoidance, having a good sense of humor, verbal and physical aggression, and keeping others from being included in their group. Over 95% of each class participated in rating and nominating other children using a complete class roster. These nominations were tallied and standardized within each classroom. Because our sample size limits the number of variables that can be included in the latent variable models, the current study used the social competence variables that have been traditionally linked to peer acceptance. Additionally, it is desirable to include only those variables that are comparable across sources (teachers and peers). As such, only peer and teacher ratings of prosocial behavior (helping, sharing, and taking turns) and physical aggression (hits, kicks, and starts fights) were used as a measure of social competence. Teacher and peer ratings of well liked and disliked were also used in the current analyses as measures of children's social acceptance.
All sociometric and teacher protocols were administered in the second half of the school year to ensure that children and teachers, as well as children and their classmates, had time to become familiar with one another before providing behavioral ratings and nominations in addition to ratings of social acceptance.
Parent-child interaction. At Time 1 children and parents participated in a laboratory visit that included a triadic discussion task between the mother, father, and child. This task was adapted from a similar task by Rueter and Conger (1995) . For the present study, parents and children were individually administered a questionnaire of peer and family issues adapted from the Taxonomy of Problematic Situations (Dodge, McClaskey, & Feldman, 1985) , which asked each family member to rate how difficult the 34 items were for the family. Ratings were based on a 5-point scale for adults and a 3-point scale for children, with higher numbers indicating more difficulty for the family. Seven issues were then chosen by the experimenter for the family to discuss. At least one family member had to identify the situation as being difficult for the family to deal with to be presented for discussion. As much as possible, issues were chosen because they were rated as more problematic for at least one member of the family participating in the discussion. Thus, each family was presented with issues that were salient to that family, rather than with a standard set of issues that might or might not have been relevant to the triad. The family discussion lasted 15 minutes and was videotaped for later coding. Using subscales from the Iowa Family Interaction Rating Scales (Melby & Conger, 2001) , four trained coders who were blind to the hypotheses of this study independently rated each of the parents on his or her warmth and positive responsiveness. For all observations, mothers and fathers were rated separately by trained coders who were blind to the study hypotheses. Each coder was trained by the first author and practiced on a separate data set until reliability among the coders was above .80. Reliability was assessed throughout the coding process on 20% of the videotaped interactions. The interrater reliability for the observational codes were ␣ ϭ .86 for mothers (␣ ϭ .88 for fathers) for warmth and ␣ ϭ .81 for mothers (␣ ϭ .80 for fathers) for positive responsiveness.
Other work using these coding categories with both Mexican American and European American fifth-grade children and their parents has found that the codes are both valid and reliable. The use of coders of similar or different ethnicity as the participants has yielded similar levels of reliability between coders (Miller, Reynolds, Coltrane, & Parke, 2006) .
Parent as direct instructor. Employing the same task described above, a different set of trained coders coded parental advice for induction and solution quality using subscales from the Iowa Family Interaction Rating Scales. These coders were also blind to the study hypotheses. For the induction scale, raters watching the videotape coded parents on the extent to which parents elicited generalizable solutions from their children (e.g., "Why do you think he pushes kids?"). To arrive at solution quality, each unique solution provided by the parent was rated on a 5-point scale. Higher numbers indicate that the solution was more realistic and specific, thus representing a higher quality solution. For example, a lower quality solution might be "Go somewhere else when that happens," and a higher quality solution might be "Tell the teacher that the other kid is bothering you and ask if you can sit at another table." For all observations, mothers and fathers were rated separately by the trained coders. The interrater reliability for these codes were ␣ ϭ .79 for mothers (␣ ϭ .83 for fathers) for induction and ␣ ϭ .84 for mothers (␣ ϭ .89 for fathers) for solution quality.
Opportunities for peer interaction. At Time 1 parents were asked to list the extracurricular activities of their children. Activities was calculated by summing the number of activities in which children participated, with higher scores indicating involvement in a higher number of after-school activities. Children's perceptions of the neighborhood were assessed with a subscale of the neighborhood quality questionnaire developed by O'Neil et al. (2001) . Neighborhood social quality was assessed by asking children to indicate the frequency of social interaction in the neighborhood. This was a composite of how often other children come over to their home, how often they go to other children's homes, how often they go on an outing with a neighbor, how often they talk with other adults, and how often they talk with other children. Children answered each of these on a 6-point scale ranging from never to more than once a day. The scale reliability for neighborhood social quality is ␣ ϭ .74. Higher scores on this scale indicate more neighborhood social activity. Table 1 shows the means and standard deviations for the variables included in the current study. Sociometric variables were standardized within classroom, not within the sample of families participating in the laboratory portion of the study. This accounts for the discrepancy in means and standard deviations (i.e., not M ϭ 0, SD ϭ 1.0).
Results
Descriptive Statistics
Preliminary Analyses
Our preliminary analyses sought to determine whether any gender differences were evident between boys and girls in our sample. No significant differences were found for child gender on any study variables. Although we recognize that the absence of mean differences does not imply that there are no gender differences in the correlations between parenting and child outcomes, the sample size limits the ability to test the model for boys and girls separately. Table 2 shows the bivariate relations among all the study variables. Mother-child interaction variables were significantly related to mother advice-giving variables. Specifically, mothers who showed more warmth and positive responsiveness in the interactions were rated as providing more inductive statements and somewhat higher quality advice. Mothers' more positive interaction with children was also positively related to the child participating in a greater number of activities. As mother-child positive interaction increased and as children engaged in more activities, these children were rated as more liked by teachers and peers. In addition, these children were rated as more socially competent than those who participated in few activities and whose mothers exhibited less positive interaction. Table 2 also shows that the relations among father-child interaction and advice-giving variables followed a pattern similar to that of mothers. Again, more positive paternal-child interactions were associated with more inductive statements and higher solution quality. Finally, father variables were significantly associated with a number of social competence and social acceptance variables. Fathers who exhibited more positive interactions with their children had children who were rated as more positive and less negative in terms of their social competence by both teachers and peers.
For the relations between parental advice-giving content and children's peer relations, a number of significant correlations are noted. Table 2 shows that mothers who gave higher quality solutions had children who were rated by their teachers as less prosocial and more disliked by peers. Similarly, fathers' use of higher quality advice was related to their children being rated less favorably by both teachers and peers.
With respect to children's social competence and social acceptance, there were many significant associations among these variables. As expected, children who were rated as more prosocial and less aggressive were also rated as more liked and less disliked by both teachers and peers.
Structural Equation Modeling
To examine the hypothesized model of the links among parental interaction, advice giving, and provision of opportunities, on the one hand, and children's social competence and peer acceptance, on the other, we conducted structural equation modeling using AMOS (Version 4.0; Arbuckle & Wothke, 1999) . Parent-child interaction was represented by a latent variable composed of two indicators: mother's warmth and positive responsiveness. Parent advice giving was represented by a latent variable composed of two indicators: inductive reasoning and solution quality. Provision of opportunities was represented by a latent variable composed of two indicators: children's activities and neighborhood social quality. Social competence was represented by a latent variable composed of four indicators: teacher-rated prosocial behavior, teacherrated physical aggression (low), peer-rated prosocial behavior, and peer-rated physical aggression (low). Finally, children's social acceptance was represented by a latent variable composed of four indicators: teacher-rated well liked, teacher-rated disliked (low), peer-rated well liked, and peer-rated disliked (low). All the indicators loaded significantly on their respective latent factors (see Figure 2 ). Several fit indices were examined including the comparative fit index (CFI; Bentler, 1990) , incremental fit index (IFI; Bollen, 1990) , and root-mean-square error of approximation (RM-SEA; Steiger, 1990) . For the CFI and IFI, values above .90 indicate good model fit (Bentler, 1990; Bollen, 1990; Kline, 1998 (Browne & Cudeck, 1992) .
Paths were evaluated from each of the three parent behavior latent variables at Time 1 to children's social competence and at Time 2 to children's social acceptance (see Figure 2) . Because all the parent-child and parent advice-giving variables were related, the respective latent variables were allowed to covary. Figure 2 shows the path coefficients for the model of the relations among the three sets of parenting behaviors, children's social competence, and children's peer acceptance. For mothers, the fit indices indicate a good fit with the data, 2 (74, N ϭ 159) ϭ 81.04, p ϭ .27, CFI ϭ .98, IFI ϭ .99, RMSEA ϭ .03 (confidence interval ϭ .00 -.07). For fathers, fit indices also indicate a good fit, 2 (74, N ϭ 148) ϭ 76.38, p ϭ .40, CFI ϭ .96, IFI ϭ .97, RMSEA ϭ .04 (confidence interval ϭ .00 -.08). Examination of the path coefficients shows that for both mothers and fathers all three forms of parental behaviors assessed at Time 1 are related to children's social competence and, in turn, children's peer acceptance 1 year later. These results indicate that both parent-child interaction and opportunities for peer interaction are associated with higher levels of positive social competence. The path from parent advice giving indicates that higher levels of advice giving are related to lower levels of positive social competence. Finally, parent-child interaction was positively associated with parent advice giving. Paths were also evaluated from each of the parent behavior latent variables at Time 1 to children's social competence and children's social acceptance at Time 2, after controlling for Time 1 peer relations variables (see supplementary materials for results).
Examination of the path coefficients shows that both mothers' and fathers' behaviors predict children's social behavior 1 year later. With respect to children's social acceptance, an examination of the path coefficients shows that all three parental behaviors predict children's social acceptance 1 year later. Also, similar to the results for children's social behavior, parent-child interaction and opportunities for peer interaction are associated with higher levels of peer acceptance, whereas parent advice giving is associated with lower levels of peer acceptance.
Equivalence of Mother Versus Father Models
Because of sample size limitations, the ability to include mothers and fathers in the model simultaneously was not possible. However, in view of the results of a comparison of the two parent models, which yielded a nonsignificant difference in chi-square, along with the similarities in estimates of the paths for mothers and fathers, our results suggest that the tripartite model of the relations between parenting behaviors and children's social competence and social acceptance is similar for mothers and fathers.
Discussion
To date, researchers have been studying the relations of parenting and peer contexts through the three components described above. Although these studies have contributed much to our understanding of parent-peer linkages, the current study adds to our knowledge in the following ways. First, the current study examines several routes by which parental behaviors are related to children's peer relations simultaneously. Second, our study design includes a longitudinal, multimethod approach through the use of observations, parent reports, child reports, and teacher reports. Third, the current study examines these relations through a short-term longitudinal design allowing for assessment of the links between parenting at one time point and children's social competence and peer acceptance at a second time point 1 year later. Fourth, our study includes multiple aspects of children's functioning-namely, social competence and social acceptance-and traces the direct and indirect pathways between parenting and social competence and peer acceptance. Finally, the current study includes data for both mothers and fathers to better clarify the roles of mothers and fathers in this model of parent-peer relationships.
The current study was designed to assess the simultaneous relations of three components of parent-peer linkages. Past work has typically considered each of these components separately, and the major advance of the current study is the demonstration that these three components-parent-child interaction, parent as instructor, and parent as provider of opportunities-contribute to the prediction of two components of peer relations, namely, children's social competence and social acceptance as rated by both teachers and peers. This is consistent with the literature, which shows that these components are independently associated with children's social competence with peers but together provide a more complete understanding of how these various pathways operate in tandem in their linkages with children's peer relationships. Moreover, our study provided a partial test of the interrelationships across these components by showing that parent-child interaction and parental advice giving are mutually related. Theoretically, these results support much of the past research examining parentpeer linkages from a social learning perspective. However, our study goes beyond the more common approach of "observation and imitation" to exploring other avenues such as the modification of behavior through instruction and advice and through the provision of opportunities. In addition, although our data do not explicitly address multiple direction of effect issues, our model provides for the inclusion of children as active participants in the shaping of these relations as they contribute to the quality of parent-child interactions and as they elicit advice from parents on topics that are relevant to successfully negotiating peer interactions. Finally, our study advances the literature by examining multiple aspects of parenting to children's peer relations in middle childhood, assessing both mothers and fathers not only concurrently but across a 1-year period as well.
Although we expected mother-father differences in the relative strength of the paths, this prediction was not supported. Instead, the relative size of the relations between the three parenting latent constructs and the peer outcomes was very similar. It remains to be determined whether other ways of operationalizing these pathways would yield gender-of-parent differences. At the same time, the study underscores that fathers as well as mothers play important roles in the socialization of peer relationships (Parke et al., 2004) and serves as a corrective to the historical focus on mothers as socialization agents.
A word of caution is needed in regard to our selection of variables that formed the basis for each of the pathway constructs. Specifically, the relative importance of any one dimension of our model must be viewed as tentative, because the power of any single predictor is likely to vary with the particular operationalization of any variable. The fairness of our test of the three-part model is premised on the assumption that the adequacy of measurement of each of the three components is equal. However, there are a variety of choices that can be made in terms of the variables that represent each of the constructs in our model. For example, the quality of the parent-child attachment relationship or parental disciplinary practices could have been chosen instead of the affective demeanor used as the indicator of parent-child interaction in the current study. Similarly, instead of after-school activities and neighborhood measures as our indices for provision of opportunities, other variables such as the relative roles of mothers and fathers in arranging play dates, enrolling children in extracurricular activities, and parent-child network overlap might have been used. In fact, although it is assumed that the variations in children's opportunities were, in part, due to parental decisions and actions (e.g., encouraging and enrolling children in after-school activities or choosing a neighborhood that allows children opportunities for peer contact), more explicit measures of parental decisions concerning social opportunities for their children would provide a more adequate evaluation of this aspect of our model. Therefore, the relative importance of the three components must be viewed cautiously until a range of variables from each of the three aspects of our model are more fully sampled in subsequent studies. The problem is analogous to the classic problem in psychophysics that Stevens (1951) posed, namely, how to equate the intensity of stimuli in different sensory modalities (e.g., visual, auditory, or olfactory). The challenge is equally, if not more, daunting in the socialization domain. Our findings do, nonetheless, suggest the value of recognizing the multiply-determined nature of the family's contribution to children's social competence and indirectly to social acceptance.
An alternative approach to the issue of interdependence among the three parenting strategies shifts the focus from a variable to a person-oriented strategy (Bergman & Magnusson, 1997; Magnusson & Stattin, 1998) . In this case, parental typologies in which various numbers of parents differently invest in one or another strategy would be evaluated. It has been noted earlier that a cafeteria model analogy can be usefully applied to this issue. According to this view, "this array of socialization strategies that is available to parents can be viewed as a cafeteria model in which various combinations of items can be chosen in various sized portions or ignored" (Parke, 1992, p. 426) . Future research in this area could use a cluster-analytic approach to determine family typologies that are related to various social outcomes. Similarly, it is still unknown whether a minimum level of each of the three parenting strategies is necessary to ensure positive peer relationships.
One counterintuitive finding merits specific attention. Although positive parent-child interactions and more involvement in extracurricular activities were related to higher levels of social competence and social acceptance, higher quality parental instruction was not. Our results are consistent with those of previous studies of children in later childhood that show a remediation effect (McDowell et al., 2003) . In previous studies, children whose parents offer more advice were rated as less socially competent, suggesting that these children may suffer from negative peer interactions, causing parents to increase their level of intervention. The current study echoes those results even though our measure of parent instruction included both a solution quality and an interactive component (induction). Moreover, the current study confirms these results, using measures of both social competence and social acceptance. An alternative interpretation of these findings might be that parents who provide very specific advice may be viewed as meddlesome or nagging by their children. These children would then be unlikely to put that advice into practice. Finally, the way advice was measured could explain this finding. It may be that our global ratings of advice were less informative than a sequencespecific approach to coding of advice that assessed the child's reaction to the advice. Regardless of quality, if the advice is not accepted, it may be ineffective. Alternatively, if the child is in fact socially unskilled and therefore prompting his or her parents to act in a remedial fashion, the child may not have the social acumen to implement the advice in peer exchanges. This suggests several research directions. First, it is important to use longer term longitudinal studies to ascertain the point during development at which high-quality advice becomes associated with negative peer outcomes. Second, these results suggest that the direction of effects needs to be considered carefully. That is, children may be responsible for driving the interactions that elicit advice-giving content. Perhaps children who are more socially unskilled are having similar social problems in the family context that leads to parents providing higher quality advice. Finally, research conducted with older children should focus on the links between what parents are telling their children and children's subsequent behavior.
An additional goal of the current study was to examine the links between the three parent components and children's social competence and the links between social competence and peer acceptance. The model fit well, indicating that parent-peer linkages are present but that parenting and social competence are directly related, whereas parenting is related to social acceptance indirectly through shifts in children's social competence. The direct and indirect pathways between parenting and peer outcomes are consistent with earlier literature that suggests that social competence leads to variations in social acceptance by peers (Rubin et al., 1998) . Moreover, it is likely that parents have more opportunities to influence specific behaviors of their children rather than their social acceptance by peers.
For social acceptance, a number of other factors, including physical attractiveness, temperament, and IQ, are significant correlates (Lerner et al., 1991; Szewczyk-Sokolowski, Bost, & Wainwright, 2005) ; however, these factors are less likely to be influenced directly by parental interaction or instruction. There is a rich literature examining a number of cognitive and emotional mediators between parent-child interaction and children's peer relations (Contreras, Kerns, Weimer, Gentzler, & Tomich 2000; Parke et al., 1994) . Future studies should examine these mediators in relation to each of the other parental strategies, as it is likely that the nature of the mediators may vary across the different parental socialization pathways.
Several limitations merit mention. First, our sample was not large enough to permit more complex structural equation modeling, and it would be useful to understand the impact of parent-peer relations by including both mothers and fathers in the same model. With larger samples, one could examine the interdependence of mother and father influences. It is likely that parents' influences on peer relations are not completely redundant; thus, an examination of this interdependence could yield useful information on how one parent's behavior interacts with the other's to promote or undermine social competence. Second, our data were collected over a short time span (1 year). Important insights could be gained from a longer term study. Third, we were unable to address the direction of effects. Although it is assumed that parent-to-child influence is a plausible causal direction, children themselves shape and elicit parental strategies as well. It is likely that a transactional model in which parents, children, and peers mutually influence one another across time will more accurately portray the causal mechanisms involved. Longitudinal studies that allow more definitive specifications of how the interplay of influence among these social actors shifts across development would be worthwhile. Fourth, exploration of both the relative use of different pathways and the relations between parenting strategies and peer outcomes as a function of ethnicity is needed. Although we had an ethnically diverse sample and preliminary analyses suggest that ethnicity (Latino) was not a significant moderator of the parent-peer links that we examined, more focus on this issue would be worthwhile. Our inability to fully examine this issue because of sample size restrictions is another limitation.
Another issue that requires more attention is the form that each parental pathway assumes with children of different ages. Our tripartite model assumes that all of these parental-influence strategies are operative across development, but both the form and the relative importance of the three pathways will shift across childhood. For example, the quality of the parent-child relationship is important throughout development, but ways of measuring this relationship will change. In infancy and early childhood, measures of attachment or parent-child interaction would be age-appropriate assessment strategies, whereas at later ages working model assessments of attachment, such as Q-sorts, are available and more complex parent-child problem-solving tasks are more suitable. In regard to advice giving and instruction, parents may advise young children to be polite at a birthday party, but they may engage in a discussion with an adolescent who is facing peer-related problems. Effectiveness depends on how children view the advice, whether requested by the children themselves or offered without regard to the children's interests or needs by the parents. In terms of the provision-of-opportunity pathway, parents play a direct role in creating social contact opportunities for infants and young children, but this role diminishes in frequency and form as the child reaches adolescence. For example, Mounts (2001 Mounts ( , 2007 found that parents continue to play a role in influencing adolescents' choice of social partners but use subtler tactics such as reminders about their life goals and the consequences of social choices.
The tripartite model is most usefully viewed as a general socialization model that seeks to expand the range of pathways of parental influences beyond the long-standing but narrow focus on the parentchild relationship. Its heuristic value for the socialization field is to expand the socialization strategies that parents use, not only in the illustrative case of peer relationships but for other domains of development as well. Although the empirical demonstration offered in this report focused on an analysis of family-peer relationships, our goal is to provide a template for others to apply to other domains of development and socialization (Parke & Buriel, 2006) .
In conclusion, this study increases our understanding of the relation between two of the most important influences on children, parents and peers. Our results suggest a number of new research questions to pursue to gain a more complete understanding of these relations between parents and peers, as well as to illustrate the utility of the tripartite model for other socialization issues.
